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OUNSELING activity which, its very nature, de- 
mands philosophical warranty. When anybody engages 


enterprise which deliberately and intimately 
affects the lives other people, had better have convincing 
reasons for his actions. this paper shall give you 
reasons for believing, teacher, the necessity and value 
college counseling. What shall say intended apply 
only advisory work with undergraduates. shall con- 
cerned with problems which are more less common all 
the members undergraduate student body. make 
attempt evaluate the specialized types counseling which 
are conducted professional experts like physicians and place- 
ment officers. counselors mean, this article, specially 
prepared professionalists who engage full-time advisory 
work with students. not deny that deans and instructors 
have important réle play the activity counseling. 
Nor unmindful the fact that advisory work has sig- 
nificant administrative and instructional consequences. 
only insisting that, when deans and teachers have many 
responsibilities beyond the duty counsel, there great 
need most campuses for professionally qualified persons 
engage full time the counseling activity. 

Any enterprise which defensible rational grounds 
must satisfy two requirements. There must real and defi- 
nite need for it, and must meet the need better than any 
other agency. College counseling, distinct vocation and 
service, satisfies these shall try show that this 
true answering two questions: professional counseling 
necessity the college campus? What should the qualifica- 
tions professional college counselor? 

Let consider first the need for full-time counseling the 
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processes higher education. Although shall mainly con- 
cerned with objectives which relate the professional coun- 
selor, hope that many the suggestions which are submitted 
will apply also members the college faculty who carry 
counseling only part-time service. 


education, and mean here undergraduate educa- 
tion, exists for one supreme purpose. That objective 
prepare individual young men and young women become 
intelligent, honorable, happy, and useful members society. 
The college’s responsibility does not end when merely pro- 
vides, take-it-or-leave-it basis, the information necessary 
for proficient living. the duty the college all that 
can encourage the individual student develop desire 
and capacity for the knowledge which made available him. 
Some the difficulties students are due causes which 
require the services psychologist physician, but most 
the handicaps successful studentship can mitigated 
removed competent college counseling. Let indicate 
some the main impediments zealous and effective academic 
work. not say that every student suffers from these ob- 
stacles. only wish assert that they are prevalent and serious 
enough justify the counselor’s function the usual college 

The first situation which reveals the need for counseling 
the burdensome feeling uncertainty many students’ 
minds. This insecurity reflects wide variety perplexities. 
begin with, the average undergraduate lacks backing and 
background for definite moral decisions. Living age 
which might seems make right and which the wicked are 
amazingly prosperous, cynically wonders whether idealism 
and altruism are anything more than futile and foolish fancies. 
Rare the home which present-day youth can for pro- 
found, comprehensive, and sympathetic guidance about the 
fundamental issues life. Parents, harassed the confusing 
and demanding conditions contemporary social and economic 
existence, have little time devote the ethical religious 
welfare their children. The church, too, limited and 
handicapped its moral influence upon youth. However help- 
ful the spiritual and ethical ministries the church may be, the 
fact remains that thousands American students have con- 
tact with the church its services. Still another reason for 
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skeptical and cynical attitude the minds many students 
the supercilious and sarcastic response some professors make 
students’ questions which relate personal and philosophical 
matters. The unwillingness incapacity many teachers 
discuss the fundamental human significance their curricular 
material has led many students regard ethical and religious 
concerns trivial and irrelevant aspects the educative 
process. More productive anxiety than all other causes the 
unending dread war which pervades our whole national 
mind. When mankind impoverished pay the tremendous 
costs military operations, and when the whole human race 
lives under the constant dread atomic destruction, not 
surprising that many college students about their daily 
routine tasks with disheartening doubts about the worth 
human life and the usefulness human wisdom. one can 
know the heart modern youth without recognizing the des- 
perate need for intelligent and sympathetic counseling during 
the crucial college years. 


second need for college counseling lies the baffling 


complexity the environment which the undergraduate 
must face. This situation may not cause the feelings anguish 
about which have just remarked, but one which calls for 
the assistance informed and experienced advisers. First 
all, there the perplexing curricular environment which de- 
mands critical analysis and evaluation the part the stu- 
dent. Which courses will the most interesting and profitable, 
which studies will best meet his vocational objectives, which 
classes are taught the best professors—these and scores 
other questions call for the advice counselor fully informed 
about the curriculum and faculty the college. Often under- 
lying student’s dismay about curricular choices sense 
intellectual inadequacy. may entering college 
ciently prepared the fundamental facts and principles 
learning. may deficient his ability read and write 
the English language; may not know the most rudimentary 
rules arithmetic; his knowledge the natural and social 
sciences may fragmentary and disconnected; and his fund 
knowledge the arts and the humanities may less 
slight and scattering. Needless say, student aware 
difficulties like these cannot succeed college without the 
painstaking guidance expert educational adviser. Many 


| 


EDUCATIONAL RESEARCH BULLETIN 


are the high-school graduates who begin their college work 
with minds undisciplined rigorous, methodical, and sustained 
study. not saying that contemporary methods secondary 
education are mainly responsible for the inability many stu- 
dents succeed college. Nor wish imply that 
students who come college inadequately prepared cannot 
develop into successful learners. only asserting that the 
intellectual and curricular problems which face many under- 
graduates demand the services trained and competent college 
counselors. 

Another perplexing environmental situation that the 
extra-curricular realm. The events which student partic- 
ipates outside the classroom and library are highly important 
his social and educational development. Athletics, dramatics, 
campus publications, student government, religious societies, 
and the many other forms organized extra-curricular re- 
sponse have direct effect the student’s academic and voca- 
tional success. Undergraduates cannot get the most out the 
extra-curriculum, however, they disregard the advice 
mature persons who are authoritatively acquainted with total 
college life. know whether not should out for 
athletics, ascertain whether not should join fraternity, 
discover whether not extra-curricular activities are inter- 
fering with his studies with his health—all these, and many 
like them, are questions which student will profitably take 
counselor for discussion and advice. 

Some contexts which student may find serious per- 
plexity are especially personal and private nature. One such 
circumstance the area sex and romance. The selection 
wife husband, the advisability starting family 
during the college years, the criteria happy marital life— 
these are other problems which the average undergraduate 
cannot successfully solve without the assistance informed 
and experienced adviser. Another very difficult personal situa- 
tion pertains the financial side college life. Getting job 
pay the costs his education, finding place live which 
can afford, choosing activities and amusements can afford 
—these are the problems which financially pressed student 
will take his college adviser for help. Finally, there the 
area social relationships. Loneliness not problem foreign 
the campus, and many are the students who need guidance 
the making and keeping friends. 
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STRESSING the need for counselors problem cases not 
mean imply that counseling should reserved for stu- 
dents difficulty trouble. Counseling not redemptive 
transaction save faltering students from academic perdition. 
The view which identifies counseling with salvation for the 
helpless has damaged severely the prestige and usefulness 
counselors both the minds students and the minds 
professors. The the educational adviser should not 
confused with that the psychiatrist the priest. not 
mean that counselors have responsibility weak indolent 
undergraduates. point only that counseling service 
which relates all members student body, whatever the 
intellectual attainments those who are advised may be. 
Counselors cannot afford neglect the superior and well- 
adjusted student. Not only brilliant students have questions 
which need counselor’s consideration, but the counselor’s own 
intellectual and emotional development demands frequent con- 
tact with the brightest and liveliest youthful minds. 
college not rescue mission hospital. Colleges are insti- 
tutions cultivate creative and courageous thinkers, and 
college can realize this goal counselors disregard the interests 
the students who have the greatest capacity for critical and 
constructive thought. 

all this emphasis the need for college counselors, 
not wish imply, the very least, that counseling should 
relieve the student from the task honestly, patiently, and 
reflectively trying solve his own problems. only in- 
sisting that contemporary hectic and complicated campus life 
most students cannot think out their problems the best pos- 
sible conclusion without the assistance persons who have had 
broad experience dealing with students and their perplexities. 


conditions must fulfilled counseling receive 

its rightful place the college campus. the first place, 
counselors must have educational and personal qualifications 
equivalent those possessed the teaching members the 
college faculty. the second place, counselors must granted 
the administration and the faculty duties and privileges 
keeping with the importance the counseling activity. 
belief that counseling profession, and that counselors 
deserve the same recognition which accorded professionals 
other areas education. 
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Let consider first the qualifications which professional 
college counselor should possess. suggest two supremely 
important: intellectual resourcefulness and ethical depend- 
ability. 

intellectually resourceful counselor will, first all, 
have broad and systematic fund knowledge. college 
counselor who lacks the understanding and outlook lib- 
erally educated man can long retain the respect critically 
minded youth. The counselor who possesses general educa- 
tion will fearless and constructive thinker, and will 
able express his thoughts clear, coherent language. 
Through knowledge the physical and biological sciences 
will achieve understanding the natural order and man’s 
place within it. will able appreciate the contributions 
the human spirit the realms art, literature, music, and 
drama; and arriving this cultural understanding will 
come know some the great souls the human race. The 
broadly educated counselor, moreover, will have some appre- 
ciation the major historical, economic, political, and religious 
forces which have determined the evolution modern civilized 
society. Finally, will strive for philosophy which will give 
his life—and that the universe and society—meaning and 
value. man who does not have broad educational per- 
spective can intelligently interpret students the complicated 
curricular pattern the present-day college. 

the second place, intellectual resourcefulness means that 
counselor will know thoroughly and authoritatively the main 
ideas, methods, and tools his profession. will have usable 
knowledge clinical psychology, will know how employ 
statistical procedures, and will have had expert training 
the art conducting effective interviews. need not add that 
the successful counselor will keep himself touch with all the 
new findings and developments his field. 

counselor self-sufficient his knowledge students 
and situations. complete advisory program must include the 
help both the counselor and the teacher. Often advisable 
for the counselor pass the professor entirely the advis- 
ing students with certain particular interests and problems. 
experience personnel officer never found one pro- 
fessor who did not gladly assume special counseling task. 
some situations the counselor should even more than consult 
the student’s professor. should refer, necessary, other 
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professors, the student’s parents, the college physician, 
the appropriate deans, and friends the student off 
the campus. The ideal circumstances would meeting all 
the consultants involved, with free and honest discussion the 
student’s total problem. When the happiness and welfare 
person’s whole life involved, hasty and ill-informed counsel- 
ing can harmful. Too often college advisers not realize 
how serious and significant counseling episode can be. 


ETHICAL dependability counselor mean three things: 
integrity, sympathy, and loyalty. Integrity that quality 
which gives others faith the sincerity and nobility one’s 
motives. Whether they like not, counselors are judged 
more their character than their competency. Often what 
counselor speaks loud that students cannot hear what 
says. Solid and lasting popularity with students does not mean 
that counselors have jolly good fellows any ribald 
sense. Young people detest prigs and prudes, but they have 
even more contempt for rounders. 

sympathy advisory work mean the capacity get 
the other person’s point view. The sympathetic counselor 
enters deeply into the joys and sorrows his students. 
advises confidential friend and not official referee. 
will speak the truth love but will not afraid 
speak it. will never take student weakness for moral de- 
pravity when results from ill health from some other cause 
beyond the student’s control. The counselor with under- 
standing heart will know when use compulsion and when 
trust compassion. will know when bear down order 
that the student advising may learn bear up. There 
are times when surgeon must make decisions that are matters 
life and death. counselor worthy his calling cannot 
less courageous assuming the responsibility drastic deci- 
sions. Talk will about non-directive counseling, the fact 
remains that whenever counselor wins the hearts his stu- 
dents, they will follow the light and leading his words. 

Loyalty, using the term here, the devotion the 
counselor gives his profession. the spirit allegiance 
which makes him triumph over the monotonous routine and 
irritating drudgery which accompany many advisory tasks. 
the loyal counselor personnel work high calling, engaged 
in, not for ambition gain, but from fervent, indomitable 
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love the job. Counselors have the right proud their 
profession; has glorious tradition. names are more 
resplendent the history Western culture than Socrates and 
Jesus; and these two great enlighteners mankind were, above 
everything else, counselors youth. Underlying the adviser’s 
enthusiasm for his work will resolute faith the dignity 
and perfectibility man. Such faith can never realized 
without the inspiration deep and vital philosophy life. 
This another way suggesting that, without some form 
sound religious motivation, counseling can never attain its 
highest mission meaning. 


GOEs without saying that counselors will not long sincerely 
believe the glory their profession they are treated 
with indifference disrespect the institutions and commun- 
ities they serve. This brings last point—the way 
accord counselors the distinction their function deserves. 

counselors are feel themselves recognized signifi- 
cant parts the educational process, they must brought into 
the bosom the college family. Counselors who possess the 
required educational preparation should become integral 
part the instructional staff. This means that they should 
have the opportunity participate faculty deliberations and 
planning. matters now stand, most faculties only coun- 
selors with the rank deans have the privilege faculty 
attendance and participation. Junior counselors should have the 
same faculty rights those which are now enjoyed the 
newest and youngest instructors. The most experienced and 
best prepared counselors should have rating equivalent the 
faculty status full professors. Representatives the coun- 
seling staff should all faculty committees which deal with 
student affairs. They should also consulted the promotion 
teachers from junior senior status the faculty. 
officer college knows more about the classroom perform- 
ance teachers than the counselor who interviews students 
regarding their academic problems. 

not suggesting that counselors should given titles 
which have traditionally been granted members the teach- 
ing profession. only urging that they welcomed 
warmly and appreciatively into the fellowship those who 
teach. Counselors, turn, should help professors under- 
stand more fully and intimately the principles and aims 
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advisory work. Radical separation teaching and counseling 
functions detrimental both the morale and the efficacy 
college. 

There are also important secondary advantages which coun- 
selors deserve. They should have comfortable, aesthetically 
pleasing quarters for their interviews and conferences. Ad- 
visory work can never gain the confidence students 
conducted little, shabby cubbyholes, walled with 
beaverboard. Counseling offices should places where stu- 
dents can feel mentally refreshed, spiritually restored, and 
physically relaxed. Finally, counselors should given the 
same vacation periods teachers the faculty. Counselors 
need long vacations research their field, re-examine 
their methods and aims, refresh and revitalize their minds 
with new outlooks and new aspirations. Tired and bored coun- 
selors are worse than counselors all. All these sug- 
gestions improve the status and usefulness counselors are 
expensive proposals, but not think that they are too costly 
when one realizes that, counseling, the lives and souls 
youth are stake. 


CONCLUDING, wish pass you important dis- 
tinction between teachers and counselors. distinction 
which learned several years ago from that great champion 
personnel work, Charters. the battle for truth, 
pointed out Mr. Charters, the teacher line officer, and the 
counselor staff officer. What military life the medical 
officer the combat officer, education the counselor 
the professor. The instructor imparts knowledge the stu- 
dent, the counselor helps the student receive and employ the 
knowledge the most effective way. One sows the seed, the 
other tills the soil. 

When counselors and teachers recognize their respective 
functions, and when, the same time, they appreciate the im- 
portance both endeavors, then living and learning will blend 
together the student’s quest for happy, intelligent, and 
useful life. Students, counselors, teachers—these three powers, 
working together under the leadership wise administration, 
can transform the college into comradeship free and cre- 
ative minds. association can better betoken the beloved 
community which endlessly challenges the aspiring spirit 
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How Teach 
How-to-Study Methods 


GEORGE WOOSTER 


HERE are number answers the question, Why 
students have difficulty doing satisfactory work col- 


lege? “Lack scholastic ability” and “lack motiva- 
tion” are common ones, but during the last few decades have 
more frequently heard the explanation, “they don’t know how 
study.” 

Although ought able assume that the time 
student reaches college knows how study, experience 
and research have demonstrated that this not warranted 
assumption. Consequently, integrated methods study have 
been developed: for example, Robinson’s SQ3R method (Sur- 
vey, Question, Read, Recite, Review) and self-recitation 
method; and how-to-study courses have been established 
many colleges and universities. With such courses operation, 
come the question what the best way teach study 
methods. 

One phase has been pointed research and has been 
rather widely accepted: laboratory-type course seems offer 
better teaching situation than lecture course.’ Beyond this, 
however, the problem remains how best present inte- 
grated study method within the framework 
sessions. 

For several years the Department Psychology Ohio 
State University has been offering course listed Psychology 
411, the Psychology Effective Study. basic technique 
presented this course the SQ3R method study. Dissat- 
isfaction with the results being obtained led recent investi- 


gation determine why the desired outcomes were not being 
achieved.” 


certain instructor during one quarter served subjects 
the study. special conditions were set up; the data were 


particular, research Wayne University. See DeLong, Greta 
Effectiveness Six Methods Teaching College Students How Study.” 1948. Unpub- 
lished doctoral dissertation, file the library Ohio State 

Wooster, George “Teaching the Method Study: Investigation 
the Instructional Approach.” 1953. Unpublished doctoral dissertation, file the library 
Ohio State University. 
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gathered within the regular classroom procedures. The SQ3R 
method was taken the first full week the quarter.’ 
After full discussion the method and its various steps, ten 
classroom practice sessions were held during the quarter. 
each practice session the students were read and take notes 
for period twenty minutes; they were then given five min- 
utes review their notes, after which they took objective- 
type test covering the material which they had just read. Each 
student’s notes and the test were returned him the begin- 
ning the next practice period, and opportunity was afforded 
for questions further discussion the SQ3R method. 

Ratings the student’s notes, comprehension-test scores, 
and reading rate were the measures his progress. These 
three measures for each student for ten sessions were compiled 
tables. The statistical data were supplemented the in- 
structor’s reports and the student’s commentaries. definite 
improvement note-ratings was obvious; reading rate showed 
significant drop the first half the quarter, and recovery 
later, but gain all; comprehension-test scores showed only 
minor fluctuations, with significant changes. Review the 
statistical data and the commentaries, then, indicated unsatis- 
factory results. The students could tell what the SQ3R method 
is; they could write adequate description all the steps 
involved. Apparently, they improved their ability take 
notes, but there was gain reading rate comprehension. 
They did not learn the survey-question-read-recite-review pro- 
cedure. None the students seemed learn use the SQ3R 
method the integrated technique which was intended be. 

One more three factors was responsible for the failure 
obtain the desired objective—the instructor, the type 
student, the teaching program. All indications pointed 
the third factor—the teaching method—as chiefly blame for 
the unsatisfactory results. 

The SQ3R study method had been presented class 
discussion and practice sessions. This integrated study method 
was being presented “as whole.” The presentation empha- 
sized the use the whole method learning. This emphasis 
holds true, also, for the presentation study techniques 
many the pamphlets and books which are available tell 
students how study. 


See Robinson, Francis P., Effective Study (New York: Harper and Brothers, 1946), 
especially Project II. 
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THIs point, the old question the merits the whole 
versus the part method learning arises. There 
has been tendency believe that the whole method learn- 
ing superior the part method. Results experimental 
studies this area, however, have never been conclusive. 
McGeoch, reviewing these investigations, makes these points: 
First, the evidence seems indicate that the whole method 
may somewhat better for the older subjects, especially those 
with higher level intelligence. Second, subjects used 
these studies required varying lengths time learn how 
use whole-method approach; they lacked experience using 
such method learn new task. Third, all these studies 
the persons serving subjects were not the stage readiness 
for learning use the whole method.* The information 
gathered McGeoch raises the question whether students 
are ready learn new study methods means course 
the use books and pamphlets the subject with emphasis 
the instructional approach the whole method learning. 
The majority students come college from traditional 
public-school system. Without making any judgment the 
quality instruction they receive the public schools, may 
said that general the teaching approach such 
emphasize the use the part rather than the whole method 
learning. This also holds true for much the instruction 
the college level. Thus the students with whom are work- 
ing college, inexperienced the use the whole method, 
are faced with the task learning how learn new way. 
would seem, then, that while the student trying learn 
new integrated study technique which instruction, being 
given, the same time forced try learn how learn 
new method learning which instruction not being 
given. Such situation could easily create confusion for the 
student and major reason for slow progress (or none all) 
learning new study methods any other material. 
Allowing that the situation described and that change 
needs made, must choose one two courses: take time 
first teach the students how learn using the whole 
method, adapt our instructional approach the classroom, 
and our style writing books and pamphlets, take 
[Continued page 84] 


John The Psychology Human Learning. 2nd ed. New York: 
Longmans, Green and Company, 1952. 


Study Instruments Appraise 
Teaching Competency 


PAUL GRIM, CYRIL HOYT, SAMUEL MAYO 


lying their approach the definition and measurement 

certain dimensions teaching That paper 
also described the psychometric instruments constructed for use 
with in-service The present paper reports the results 
study for evaluating two instruments, Teacher Character- 
istic List and Student Reaction Inventory, the basis 
additional data. 

Four papers which seem clarify our approach are re- 
viewed here. Two these review earlier studies: one 
recent committee report, and the other gives David Ryans’ 
general interpretation research and committee reports. 
Ryans has given “generalized definition effective teach- 
ing” which has clarified the concept effectiveness somewhat 
narrowing its scope. defines the essence teacher’s 
guiding the learning development others. 
considers all other and responsibilities the teacher 
important only enhancing this essential function. states 
that 


teaching effective the extent the teacher does things, 
behaves, ways that are favorable the development skills, under- 
standings, work habits, desirable attitudes and adequate personal adjust- 
ment the part the pupils 


also differentiates two types categories into which teacher 
traits may grouped. The first category subsumes intellectual 
skills, the second effective personality traits. generally 
accepted that the former has been measured with more success 
than the latter. 

The first report the Committee the Criteria Teacher 
Effectiveness the American Educational Research Association 
specified number ultimate criteria teacher effectiveness. 


Paul R., and Hoyt, Cyril “Appraisal Teaching Competency,” 
XXXI (April 16, 1952), pp. 

This investigation has been supported for four years the General Research Fund 
the Graduate School the University Minnesota. 

David “The Investigation Teacher Educational 
Record, XXXIV (October, 1953), pp. 371-96. Quotation taken from page 375. 


previous paper the authors described the rationale under- 
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The report recognized, however, that approximation such 
criteria might found changes observable pupils during 
their school attendance. Such approximations were called prox- 
imate criteria. This report further points the importance 
considering intervening variables, such pupil abilities, 
modifiers the effects the teacher the pupil.* 

evaluating the present status research teacher 
effectiveness, Ryans concluded from reviews and 
Domas and that relatively few studies had em- 
ployed pupil growth criterion. Most, not all, studies 
had employed undisguised rating scales.’ 


research teaching competence progress the 

University Minnesota used pupil-reaction scores cri- 
teria teacher effectiveness. This constitutes disguised 
instrument for teacher rating. Pupils respond attitude items 
200-item inventory devised elicit scores seven aspects 
their classroom experiences with specific teacher. They 
respond the items agreeing, disagreeing, recording 
opinion about remarks that other high-school pupils have made 
expressing their feelings toward specific classes, subjects, and 
teacher classroom interactions. 

Since was recognized that few teachers would able 
earn favorable responses all items from all pupils, the aver- 
age pupil score each item group was used index 
effective teacher behavior. the present time little atten- 
tion has been given pupil characteristics which may modify 
the effects teacher certain pupils. Such neglect pupil 
characteristics seemed warranted studying approximate in- 
dexes teacher behavior, since alert teachers are expected 
adjust their behavior ways which favorably affect majority 
their pupils. Further study the differences among pupil 
scores may later indicate that certain pupil characteristics must 
not neglected. different types pupils gave widely dis- 
crepant indexes for specific teacher, need for further inquiry 
into related pupil characteristics would apparent. 


Review Educational Research, XXII (June, pp. 238-63. 

“The Measurement and Prediction Teaching Efficiency: Summary 
Investigations,” Journal Experimental Education, XVI (June, 1948), 

J., and Tiedeman, “Teacher Competence: Annotated Bibli- 
ography,” Journal Experimental Education, XIX (December, 1950), pp. 

term used here means that the rater knows reading the 
rating scale exactly what traits rating. instrument the rater not 
aware just what traits rating. 
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The Minnesota project teaching competence has the 
following characteristics: 


deals with that phase the teacher’s behavior which concerned 
with the effective direction pupils’ learning and development. 
currently dealing only with those aspects pupil development 
classified feeling tone which seem logically related motivation 
and other modifiers qualities pupil learning. 
Value judgments are omitted the present time, and descriptive 
approach used. 
The description pupil feeling tone multidimensional. 

Pupil reactions the classroom are employed criteria teacher 

effectiveness. 
Such pupil behavior assumed important many situations 
characteristic general education the American public-school 
system. 


Suggestions for the evaluation the instruments described 
earlier grew out conference held during the summer 
1952. Certain critical questions were raised the participants. 
The more salient these questions are given here: 


Can some items the Student Reaction Inventory characteristic 
both good and poor teachers? 


the content the items the Student Reaction Inventory 
toward new, evolving type high school that may 
too far “ahead the times”? 


How useful are the principals’ ratings the Teacher Characteristic 
List criterion? 


The effort find replies these questions guided the empirical 
research reported here. Data were collected from teachers 
two urban high schools. The average score one class for 
each teacher was used index effective behavior one 
seven aspects the social environment the classroom. 
The variables studied were: 


Principal’s rating the teacher (by Teacher Characteristic List) 
Pupil’s score Student Reaction Inventory (in one class each 
Teacher’s self-rating (by Teacher Characteristic List) 
Age teacher 
Subject taught class tested 
Grade-level 


The subjects were classified into fields follows: academic 


—language arts, foreign languages, mathematics, sciences, and 
social studies. Special—industrial arts, home economics, art, 
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business education, and physical education. The data were an- 
alyzed throughout score No. (Quality Classroom 
Government) and partially score No. III (Cooperative 
Group Work). The average pupil score for each teacher’s class 
the Student Reaction Inventory was found have spu- 
riously high correlation these two scores because number 
common items. 


THE basis data, answers certain critical questions 
were obtained. First, appeared that some items the 
Inventory characterize both good and poor teachers, but this 
does not invalidate class average the Student Reaction In- 
ventory index teacher effectiveness. item was 
perfect discriminating device that every pupil the “best” 
teacher’s class responded favorably, and every pupil the 
teacher’s class responded unfavorably, the item. 
However, when responses item are obtained repre- 
senting the number pupils particular teacher’s class), the 
relative percentage favorable responses furnishes information 
concerning the teacher’s competence. 

Second, the items represent philosophy favoring 
“modern” secondary school. This effect was noticeable the 
Teacher Characteristic List (Scale No. Cooperative Group 
Work). Here the distribution scores was skewed toward the 
high end the scale. That is, the scores were “piled up” 
the lower end. This result suggested that the kind behavior 
described not typical the teachers these schools the 
present time. The items this group are based mental- 
hygiene principles probably not universally accepted school 
practice. example, consider Item 18, “Topics are fre- 
quently developed class discussion which the teacher par- 
ticipates limited extent.” this point may well 
note that possession these seven scores for any specific teacher 
makes possible weight each score differently the evalua- 
tion teacher for particular position. 

Third, data were collected concerning the temporary 
nature pupil attitudes. Callis and Ferguson, however, com- 
mented the use psychometric instruments for measuring 
teaching competency via pupil change. They state that 

one principal shortcoming this type research has been the lack 
adequate devices measure pupil change light our present-day 
[Continued page 83] 


EDITORIAL COMMENT 


School Characteristics and Student Performance 


STUDY now under way the Educational Testing Service 
promises provide some much-needed information 
about the relation between the characteristics sec- 
ondary school and the performance its students standard- 
ized tests. While seems probable that such characteristics 
the size the school, the training the teachers, the salary 
scale, the character the library and laboratory facilities, and 
on, would influence the scholastic performance the pupils, 
have very little information about the effect such factors. 
not know the extent which, the ways which, the 
performance pupils from school which enrolls one hundred 
small town most whose teachers have only the Bachelor’s 
degree can expected differ from the performance pupils 
school with enrollment one thousand medium- 
sized city all whose teachers have the Master’s degree. 
“This turn makes difficult take account ‘opportunity’ 
factors evaluating the performance particular student, 
even decide what factors should taken into 

Hence the Educational Testing Service has undertaken 
Nation-wide Study Secondary-School Characteristics. 
December pre-tested questionnaire twenty-five items cover- 
ing various characteristics the schools was sent more than 
1,800 principals public secondary schools. The schools were 
selected take account both location and size; inde- 
pendent and parochial schools are receive the questionnaire 
later. 

The interrelationships among the items the questionnaire 
will analyzed for schools grouped according size. The 
schools having particular combinations characteristics will 
asked administer selected tests their ninth- and twelfth- 
grade students. The results these tests will correlated 
with the various school characteristics discover what ones 
are most closely related student performance. 


Schools Studied for Characteristics Related Students’ Performance,” 
ETS Developments, (March, 1954), 
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Makers and users tests have long since recognized that 
the percentile rating student makes given test does not 
automatically show his achievement promise, any more than 
patient’s condition. datum considered along with 
many others arriving professional judgment. the 
present study fulfills its promise, will make possible more 
accurate assessment the significance test scores. 

Therefore will value particularly admissions 
officers and other college personnel workers, who will able 
judge more accurately the academic promise applicants 
for admission and candidates for scholarships. But the results 
will have significance for the high school also, the areas 
staff personnel policy, curriculum development, planning 
buildings, and on. Congratulations those responsible for 
planning this study. RHE 


Letter the Assistant Editor: 


Reading Mr. Spayde’s study kindergarten children’s knowledge 
measurement reminded story think you will enjoy. 

sister was asking her first-grade granddaughter about her 
school hours. She said she went back school after lunch right between 
“Two Ton Baker” and “Nicky and Bobo.” had have explained 
that they were programs. The modern generation’s timepiece! 

WEEDON 
National Safety Council 


problem parental responsibility for the acts 

delinquent children was the subject recent confer- 
ence held the Children’s Bureau, United States Depart- 
ment Health, Education, and Welfare. Attending the 
conference were workers psychiatry, psychology, sociology, 
education, and research who deal with the problems delin- 
quents and their parents through clinics, courts, schools, and 
neighborhood organizations both low-and high-income 
urban areas. 

The group conferring with the Children’s Bureau was 
agreement that parents have legal duties which must en- 
forced, but that mandatory, inflexible, and universally applied 
sanctions are not effective enough correctives for parental 
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irresponsibility. Communities tend most punitive against 
parents when there absence alternative methods 
working with them. strong plea, therefore, was made for 
more community services and more skillful functioning 
professional social workers. 

Dr. Martha Eliot, chief the Bureau, described the con- 
ference 
part broad effort the Children’s Bureau help states and com- 
munities deal constructively with the marked increase juvenile de- 
linquency which has taken place the past four years. Many citizen 
groups are already work programs delinquency pre- 
vention and improved treatment juvenile delinquents. These groups, 
like the Bureau, are confronted with the question what position 
take current popular proposals stiffen jail sentences for parents 
delinquents, impose parents mandatory fines cover damages due 
the delinquency their youngsters, and increase other ways the 
penalties imposed parents delinquents. 


Illinois Teacher Placement Association has adopted 
code ethics for placement officers. This code, which 
has borrowed freely from similar statement from the 
Western Institutional Teacher Placement Association, de- 
signed improve professional relations the state Illinois. 
emphasizes such items institutional relations, placement 
procedures, relations placement officers with applicants and 
with employers. Copies the code may obtained writing 
Dawald, director teacher placement, Milliken Uni- 
versity, Decatur, Illinois, Martin Bartels, Director 
Placement, Northern State Teachers College, Kalb, 


contest for teachers again being sponsored 
the American Legion Auxiliary. The contest, which 
closes May held for the purpose encouraging good 
teachers remain the profession and eligible young people 
enter it. The subject this year’s contest “The Purposes 
and Goals Teacher Free America.” The essay will 
take the form open letter high-school graduate, and 
entries must not less than one hundred, more than three 
hundred, words length. Further information may ob- 
tained from the News Service, American Legion Auxiliary, 
West 44th Street, New York 36. 


READINGS 
Books Read 


Action Research Improve School Practices. New 
York: Teachers College, Columbia University. pp. 

This book concerned with improving the way teachers, supervisors, 
administrators, and educational practitioners general solve their professional 
problems. The usual method confer with one’s colleagues and, occasion- 
ally, consult authoritative sources. The proposed method improvement, 
action research, engage research within the limits capabilities the 
actual situations which the problems are occurring. This means that those 
who face the problems and feel impelled improve their procedures must 
carry the research. 

Educational practitioners have not generally been scientific solving 
their problems. They have not carried research part their daily 
activities. herein proposed that they this not only because such 
research will lead better solutions their educational problems than they 
can otherwise find, but also because their desire find these solutions will 
make difference their educational practices. 

Action research described “research undertaken practitioners 
order that they may improve their practices” (page 141). “the process 
which practitioners attempt study their problem scientifically order 
guide, correct, and evaluate their decisions and actions (page 6). 
Although the differences between traditional and action research are elab- 
orated Chapter action research involves the fundamental steps all 
defines the problem, hypothesizes actions that may help him cope with it, 
engages these actions, studies the consequences, and generalizes from 
them, (page 9). 

Chapter explains the process action research, and Chapter III de- 
scribes two action-research studies. analysis these studies gives further 
insight into the meaning action research and points some its strengths 
and weaknesses. Other chapters the book concentrate the relative nature 
the quality research, conditions favorable action research, learning 
through action research, and statistical problems action research. 

The book very readable, and the notes the ends chapters and the 
bibliography eighty entries give good sources for further study. The well- 
outlined table contents and the usable index make handy guide for 
those who desire engage study the method action research. The 
author seems have accomplished his purpose, which was write book that 
would stimulate research among practitioners. His aim seems clear when 
states that 
there considerable justification for the belief that research methodology will not begin 
have the influence that might have American education until thousands teachers, 
administrators, and supervisors make more frequent use the method science 
solving their own practical problems (page 18). 
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This book describes what Caswell, the Foreword, calls “extended 
concept research” (page vi). guidance manual the technique 
action research, has special significance for administrators, supervisors, cur- 
riculum and research directors, and those interested in-service programs for 
teachers. should suggestive those engaged the education teachers, 
and all teachers who seriously want find ways improve their guidance 


child and adolescent development. 


editor. Friedrich Froebel and English Education. New 
York: Philosophical Library, Inc., 1953. 248 pp. 

full century has now passed since the death Froebel. commemo- 
ration, Evelyn Lawrence, director the National Froebel Foundation 
England, edits this study attempt “to consider how far and what 
directions his ideas have travelled, within country where they were wel- 
comed: and perhaps ask ourselves why they travelled all” (page 9). 
achieve these ends six essays are brought together: Origin the Kin- 
dergarten,” “History the Froebel Movement England,” and 
the English Primary School Today,” “The Influence Froebel the 
Independent Preparatory Schools Today,” “The Religious Roots Froe- 
bel’s Philosophy,” and Educational Philosophy 1952.” 

The most obvious criticism made this book that sometimes 
approximates catalogue disparate facts; its outstanding virtue that 
focuses critical attention upon segment the great modern tradition 
educational reform stemming from Locke and Rousseau. What perma- 
nent value Froebel can simply stated. And what dysfunctional, ob- 
scurantist, and relative value can also specifically identified—and should 
more pointedly scored than here. the affirmative side, the authors 
methodically analyze Froebel’s emphases upon self-activity, growth, freedom, 
play, and salutary environment for children. understood that “pure” 
knowledge not the end education, and that formal prescription edu- 
cation has distinct limitations. Unfortunately, however, Froebel was immersed 
contemporary currents idealism, mysticism, and religion, and hence car- 
ried within himself sizable ideological paraphernalia that not infrequently 
obscures the vigorous and creative qualities his thought. 


Education and Social Integration. New York: Teach- 
ers College, Columbia University, 1953. pp. 

This important book not one for the reader read lightly, but study 
seriously. deserves placed the intellectual agenda all adults who 
are deeply concerned, should become intelligently excited, about American 
education, both the professional and the citizen. 

difficult state succinctly Mr. Stanley’s thesis, because uses 
“interdependent thinking” approach. One focus his scholarship, which 
the estimate the reviewer unsurpassed depth and reach among educa- 
tionists today, American culture. The other focus the educational program 
our society. What the author has say about culture significant 
what concludes about education. The task achieved the book has been 
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address scholarship the reciprocal relationship between education and 
culture. 

Through historical analysis found that Western civilization has be- 
come multi-group society. This new social structure has displaced the neigh- 
borhood community, with its mainly self-contained organization, the earlier 
and essentially agrarian society. The energy and direction for this transfor- 
mation have come from urbanization, industrialization, specialization, and 
mass communication, all four which have been stimulated and developed 
the rise modern science and technology. result, the moral and intel- 
lectual postulates early American society either have been invalidated 
the new objective conditions life have become self-contradictory. 
Therefore, thinking people good will are confused today and hold 
ing perspectives the normative core our culture, although that core still 
intact justify sense wholeness American life and promise 
that the culture has power adjust and grow. The proposition that Amer- 
ican culture and society crisis nevertheless inescapable one. 

Evidence this trend cultural and social disintegration has been found 
scholars when they examine the facts educational confusion: disaffection 
the intellectuals, the loss communication, the flight from reason, and 
personal disorganization. Along with these social pathologies have come the 
great organized-interest groups which were mentioned earlier the social 
structure that displaced the community. Each these interest groups, na- 
tional and even international scope, has generated its own perspective and 
secondary interpretation democratic norms. 

This condition gives rise educational confusion and makes the question 
appropriate policy, purpose, methodology, and content education highly 
indeterminate and problematical. the final analysis, the educator cannot 
educate effectively and promote the growth integrated and wholesome per- 
sons unless his efforts are mobilized and guided educational authority 
that has public assent and support. Today, there conception public 
welfare widely enough held provide educational authority sufficient for 
education its societal task. 

The public has been broken into “publics.” Today, both educational 
theorists and practitioners must perforce learn how deal with multi-group 
“community” and broad society. significant dimension the present edu- 
cational situation that education fundamentally moral, intellectual, social, 
and political enterprise. Our founding fathers made this clear, and 
true today was the inception our federal government. But without 
public authority, which has become increasingly difficult for the educator 
perceive and validate because structural changes American life, education 
faces deep dilemma. 

Mr. Stanley does not allow his analysis rest with cultural and educa- 
tional diagnosis. uses scholarship that deeply nourished from the sources 
the social sciences and other funded experience construct theory out 
the seemingly impossible impasse. this juncture his thesis, the author’s 
thinking turns the central réle disciplined discussion. through dis- 
cussion that new and socially valid consensus moral 
postulates may established. 

Public discussion today must contrasted with public discourse several 
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decades ago because the fact that the principle automatic adjustment 
longer viable one for handling critical modern problems. Discourse 
the public place and the school must become more deliberate and 
through the use systemic methodology. longer limited method- 
ology appropriate that assumes that the principle automatic adjustment can 
mediate among the differences and conflicts men. Therefore, Mr. Stanley 
analyzes the theoretical basis social methodology that would useful 
all men solving their practical problems and the same time could with 
authority taught the classroom. 

The author finds two reasonably mature formulations such method- 
ology the works John Dewey and the authors The Improvement 
Practical shows the generic relationship between the two 
and points differences that are primarily differences focus and emphasis. 
the further development methodology and disciplined discussion 
that draws upon scientific method and other rational motifs Western culture 
that Mr. Stanley finds the creative reconstruction culture and education. 

this sketchy review, which longer than most, has been possible 
allude only briefly the elements the book. There much more 
said the way analysis, both exposition and critical interpretation. But 
suffice generalize: the writing rich, provocative, and highly documented, 
with the convictions the author coming through clearly. Therefore, the 
reviewer con only recommend the book one studied thoroughly. 

Max 


New York: Harper and Brothers, 1952. pp. 

are accustomed saying, the authors say, that education not 
science its own right. Yet, this little book well shows, education not 
less fundamental; indeed, more fundamental that serves the testing 
ground for the value science man. 

What this book does show the significance mid-century science for 
educational thought and practice. takes findings from physics, chemistry, 
biology, psychology, anthropology, sociology, and psychiatry, weaving to- 
getherness the picture human beings teachers need see them 
teaching effective. Part sets forth the scientific findings; Part 
develops the meanings; Part III shows the sources. The language, throughout, 
the kind human beings can read. These authors like practice what they 
preach. 

There is, course, philosophic orientation the book, but the philos- 
ophy refreshingly different that shown grow out the roots 
earthly reality rather than being discipline distant origin showered down 
from the skies. This the kind philosophy that makes one feel home 
with himself and with the things this world with which daily deals. 
The style the writing, well the reference science, makes this accom- 
plishment possible; e.g., unit energy seeking spend itself.” 

One closes the book with greater hunger than opened it. had not 
known before how hungry really was for this kind relevance his world 


Bruce; Axtelle, George; Benne, Kenneth; and Smith, Othanel. The 
Improvement Practical Intelligence. New York: Harper and Brothers, 1950. 
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today. recognizes the book being beginning, but only beginning, 
what should thorough modernization bases for thinking about educa- 


roblems. 
tion’s deepest proble Ross 


Harrison, S., al. Studies and Impressions. London: Evans Brothers, 
1952. 247 pp. 

Studies and Impressions the story the University London Institute 
Education compiled celebration the Institute’s fiftieth year. Because 
the work many contributors, personal story. gives the reader 
interesting account the development the Institute from educational 
vision, sound and solid but plagued with well-nigh insurmountable financial 
and housing difficulties, its present influential status. 

The contributors—faculty, former students, heads colleges—have each 
generously related the story seen from his particular viewpoint, that the 
whole has become mosaic which reflects the great personalities who nurtured 
the Institute and built sound approach education. 

Those educators seeking information concerning the organizational frame- 
work education Britain over this same fifty-year period will find much 
that story also contained the mosaic. Throughout the various accounts 
there runs revealing interplay between the) Institute and the educational 


thought this fifty-year period. 


Epcar Readings Educational Administration. New York: 
Henry Holt and Company, 1953. pp. 

The author says that “the purpose this collection documents 
make easily available teachers and students the subject some carefully 
selected and edited original sources information educational administra- 
tion” (page v). all, 191 documents are included. These materials 
seem suggest important milestones our educational history. 

Without question the book will helpful one, particularly where library 
sources are meager. However, has distinct limitations. Recent documents 
are seldom included, witness mention the National Conference 
Professors Educational Administration, which began 1947, and the pub- 
lications that group. The volume ignores almost completely educational 
developments the Far West, and tends the same for the Midwest. 
Coverage, too, open question. For example, under federal relations there 
mention the Smith-Hughes Act, P.W.A., C.C.C., the 
Lanham Act. While Supreme Court action the McCollum case religious 
education cited, the Zorach case unmentioned. The Feinberg case 
teachers and subversion also omitted. 

Some these limitations inhere the fact that our significant educa- 
tional documents just cannot contained one volume, and also, perhaps, 
the recognition that any selection these documents job for more than 
one person. Possibly, the book would more realistically entitled, “readings 
from some documents pertaining the development schools the United 
States, particularly the eastern seaboard.” 
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Cooperative Program Educational Administration 
Middle Atlantic 

cation. New York: Teachers College, Columbia University, 1953. 
pp. (Published for the Cooperative Program Educational Adminis- 
tration). 

“Educational administration has long been need unifying con- 
cept,” according the Cooperative Program Educational Administration, 
Middle Atlantic Region, Teachers College, Columbia University. Their 
approach, called the Tri-Dimensional Concept Educational Administration, 
involves analysis three groups related elements—the job, the man, 
and the social setting. suggested that one useful way studying the 
concept administration examine each these elements terms 
content, process, and time sequence. This “3-D” view the superintendency 
briefly and clearly explained with examples and graphic illustrations. Perti- 
nent bibliographical material included. 

This manual has been designed study guide stimulate the thinking 
professional educators and lay citizens who are interested improving 
public-school administration. one several the CPEA-MAR reports 
the profession which have implications for the recruitment, selection, and 
preparation future administrators. 


The Job the District Superintendent Schools 
Pennsylvania. New York: Teachers College, Columbia University, pp. 
(Published for the Cooperative Program Educational Administration). 

study their current problems and successful practices was made 
Pennsylvania district superintendents with the help school-board members, 
teachers, citizens, and the CPEA-MAR. The purpose this study “was 
discover the nature the job superintendents communities with 
populations over 5,000.” 

The problems and practices are organized into the “major responsibilities” 
which district superintendents have. These responsibilities include working 
with the community, the board education, school personnel, and the pupil 
population; improving educational opportunity; managing pupil activities, and 
property, equipment, and supplies; and planning the subsidiary services. 
Included, also, are problems and practices which may not classified 
since they are often peculiar but few districts. 

The chief value this abridged report the wealth practical sugges- 
tions presented for dealing with problems each the areas responsibility 
which superintendents function. 


Fisk, Pre-Service Preparation School New 
York: Teachers College, Columbia University, 1953. pp. (Pub- 
lished for the Cooperative Program Educational Administration). 

Changing the preparatory program for the school administrator the 
task that outlined the CPEA-MAR report the profession. The author 
suggests that past and present programs preparation reflect preponderantly 
the mechanistic and technological aspects administration and neglect the 
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dynamics and leadership aspects the job. The emerging concept educa- 
tional administration shift emphasis from the administrator tech- 
nician the administrator dynamic leader. Changes the preparation 
school administrators reflect this change emphasis. 

After making plea for comprehensive study the task adminis- 
tration basis for changing the curriculum for the preparation educa- 
tional leaders, the author describes some the experimental practices which 
have been found universities and colleges the Middle Atlantic Region 
the United States. Among the trends which reports are: joint planning 
and evaluation colleagues from the various social-science disciplines, out- 
standing school administrators, board members, state-department personnel, 
and citizens; increasing use seminars defined the needs students 
educational administration; wider opportunity for students profit from 
experiences related social sciences; and increase the number ways 
improve achievement and personal growth and development graduate 
students. 


Ross Recruitment and Selection School Administrators. New 
York: Teachers College, Columbia University, 1953. pp. (Published 
for the Cooperative Program Educational Administration). 

This pamphlet contains brief but thorough analysis the various con- 
cepts and methods recruitment and selection school administrators now 
used professional schools and boards education. The analysis warrants 
the conclusion that current practices are inadequate. 

The CPEA-MAR attacks the problem recruitment and selection from 
the standpoint changing concept educational administration, the rela- 
tion supply and demand, pertinent research the nature leadership, 
and experience gained recruitment administrators other fields. The 
summary findings Know About Recruitment and Selection” 
that the rate turnover the chief school-executive positions the Mid- 
dle Atlantic Region about eight ten per cent each year. implied that 
the problem not one recruiting sufficient number candidates for 
administrative positions, but rather one obtaining those highest quality. 
Suggestions are made for continuous study this problem. The booklet 
excellent resource for suggestion and approach more intensive study the 
problem. The bibliography especially useful acquainting the professional 
worker with the research that has been done this field. 

Boards education and professional schools will undoubtedly profit from 
this incisive look the problem recruitment and selection school 
administrators. 


Roy The Role the Superintendent the Interrelationship 
School and Community. New York: Teachers College, Columbia Univer- 
sity, 1953. pp. (Published for the Cooperative Program Edu- 
cational Administration). 

How improve school-community relations the question discussed 
twenty-three Pennsylvania district superintendents, lay citizens, and CPEA- 
MAR staff members. Problems inherent this question are outlined together 
with existing and suggested practice. Also included are brief mention the 
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superintendent’s réle improving school-community relations and list 
fourteen principles which may use guide this improvement. 

This report contains great many suggestions for the use varied media 
maintaining two-way communication between the school and the com- 
munity. Considerable attention has been given the respective 
individuals and groups that can accept responsibility for improving relation- 
ships. The partnership between parents and the school providing 
adequate educational program theme which permeates the entire project. 

One unusual aspect the report the inclusion the evaluation that 
was made the team approach this problem. Upon completion the 
project, professional workers and lay citizens appraised their own efforts 
solve the problem the réle administration school-community relations. 


Continuing Professional Development School Ad- 
ministrators. New York: Teachers College, Columbia University, 1953. 
pp. (Published for the Cooperative Program Educational 
Administration). 

This pamphlet essentially study and review the efforts being made 
various professional groups stimulate school administrators the field 
continue their professional growth. The study reveals that existing in-service 
educational programs need coordination, and new methods 
financing programs and help for superintendents the field.” guide the 
effective development in-service programs, five criteria are outlined. The 
author suggests that the program which will best promote continuing develop- 
ment the administrator will need co-operative and co-ordinated, 
flexible, applicable current needs, streamlined, and economically sound. 

All concerned with the continuing professional development adminis- 
trators will benefit from this insightful discussion the problems organ- 


izing significant on-the-job experiences. Joun 


Study Instruments Appraise 


Teaching Competency 
[Continued from page 72] 


objectives education. One the most observable phenomena 
the classroom the social and emotional atmosphere that created 
the teacher. For effective learning take place high degree 
intrinsic motivation needed and one method facilitating motivation 
means harmonious interpersonal relations between the teacher 
and the 

Robert, and Ferguson, John “Cluster Analysis the Minnesota Teacher 
Attitude Inventory,” Technical Report No. for Contract NONR 649 (OO) between 


University Missouri and ONR, May, 1953. Columbia, Missouri: Department Psy- 
chology, University Missouri. 
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Fourth, average class scores teachers the Student 
Reaction Inventory were not found related the fol- 
lowing variables: principal’s rating teacher, teacher’s self- 
rating, age teacher. Scores for teachers three 
subject-matter out the sample teachers ten 
subject-matter fields were studied analysis-of-variance tech- 
niques. The results showed that the scores were independent 
the classifications schools, teaching grade-level, and 
subject-matter field. was concluded, therefore, that the In- 
ventory yielded source unique information about teacher 
behavior manifested its effect upon psychological phe- 
nomena within pupils. 

The authors are present exploring the use different 
kind criterion (namely, that several trained observers’ 
ratings) study new form the Inventory. This form 
designed specifically for student No. 


How Teach 
How-to-Study Methods 


[Continued from page 


advantage the student’s experience using the part method 
learning. The second alternative, seems, might more 
practical than the first, especially since there conclusive 
evidence that the whole method superior the part method 
learning. 

The major conclusion drawn from this investigation 
appears rather obvious one: more research needed 
the teaching effective study techniques (perhaps sub- 
project research teaching general). have developed 
some techniques and methods study which think can 
beneficial the student who learns them. learn 
them, they must taught and taught well. this stage, then, 
need know more about how-to-teach methods well 
how-to-study methods. [Vol. XXXIII, No. 


The three subject-matter fields represented the analysis variance were lan- 
guage arts, mathematics, and social studies. The other fields were excluded because 
missing data. 
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